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PURPOSE OF WRITING
This will depend on several questions:


1.  Where do you teach?  



high school, intensive, adult ed, college, university, general education


2.  What are your students' writing needs/goals?


3.  What proficiency level are your students?  Experience with writing?

NO ONE knows your students better than YOU, so it is up to you the teacher to analyze the answers to these questions and decide what kind of writing your students should be doing.

Not all writing activities have to be “test-like” with one correct answer.  In fact, sometimes there is no correct answer (as in the case of 100% fluency activities such as journal entries or power writing).  To get better at writing, students  need to write!

A C C U R A C Y              


                           .  F L U E N C Y.  
(-----------------------------------------------------------------------10-------(
Most Common Writing Teacher Ailment:  “Tired writing teacher syndrome”:

Teacher assigns  


Students write  



Teacher reads (and reads and reads and grades) 




Students re-write    OR students toss away

What do other teachers do?  What do non-ESL teachers do?  Math?  Typing?  Biology?

Do you think they spend their nights correcting papers …. ?  NO WAY!!!
Activity #1:  (NEW FORMAT)  Semi-Open Paragraphs 

AN OLD FORMAT:  VERY Guided Paragraphs 

Traditional exercises of this type ask extremely specific questions such as:                                  

1.  What is your name?                                                     

2.  How old are you?                                                       

3.  Where are you from?                                                    

4.  How long have you lived in Tampa?                                      

5.  Do you have a big family or a small family?                            

6.  How many brothers and sisters do you have?                             

The final product is limited in creativity and resembles a cloze exercise. 

        My name is ---.  I am --- years old.  I am from ---, but I have lived in Tampa for --- months.  I have a --- family, with --- brothers and --- sisters.                                                           

BETTER, MORE INTERESTING, MORE TEACHER-FRIENDLY exercise for writing a narrative paragraph.  The following questions are used as a 'guide' to give the writer ideas for forming a narrative paragraph about a personal experience.  These questions follow the flow and organization of a paragraph.  By answering the questions, students will end up with an organized piece of writing featuring topic sentence, supporting details, and a concise conclusion.  (These questions are for an intermediate class, but you can adapt the questions.)                     

1.  What was the most terrible thing you did as a child that you were punished for?                                                              

2.  Did you do this alone?  If you were with someone else, who were you with?              

3.  How did your parents find out what you did?                            

4.  What was your punishment?                                              

5.  Do you think that your punishment was too severe or too lenient?       

6.  After your punishment, did you ever do the same thing again?           

Activity #2:  Building Better Sentences 

We need to push students to go beyond simple sentences with no real adjectives, phrases, or additional clauses.  “Try harder” is futile.  You need to include this IN the lesson.

	Sentence A (Great Sentences, p. 237) 
	Sentence B (Great Paragraphs, p. 241)

	1.  There are books.

2.  The books are rare.

3.  The books are in the library.


	1. You will need a quart jar.

2. The jar must be clean.

3. The jar must have a tight lid.

4. You will need some tape.

5. You will need some water.



	Your new sentence:


	Your new sentence:




Activity #3:  Editing ( a.k.a. Grammar for Writing) 

Editing exercises need two things:

1.  the type of errors  
(Remember:  you are TRAINING students to edit for certain errors!)

2.  the number of errors  (If not, students tend to go wild with all sorts of error IDs)

                     (EXAMPLE:  see pages 111-112, From Great Paragraphs to Great Essays)

More grammar focus:  (from Top 20, 2nd Edition, p. 115)

(REMEMBER your students’ ultimate focus is probably NOT ESL)


For a new Internet business, a good e-business plan should to offer detailed answers to basic questions.  To begin, the planners need to determine if an Internet business will meet the needs of a group of customers.  Furthermore, the planning process should provides planners with information that can helping them to identify and select groups of potential buyers, direct development of the online product or service, as well as the promotion, pricing, and distribution effort.   FROM:  BUSINESS (college book)
Activity #4:  Editing (the REAL process of revising – not just fixing) 

REAL TEACHING:

Compare 3 versions of the same writing:  See GREAT ESSAYS, pp. 66-72

Activity #5:  Doing What Your Non-ESL Colleagues Do = CLASSWORK 

Keep students on the same page LITERALLY more than you usually do = LESS WORK

Body Art 

(From Great Paragraphs to Great Essays, p. 26)

Young adults choose to get tattoos for a number of reasons. Some carefully select a design for its artistic value. They may even create the design themselves. Some get tattoos to make a rebellious statement. Political views or expressions against the status quo are common examples of tattoos, especially on young people. Many people like to get tattoos done on their lower back. Some tattoos have special meaning to the owner. They may represent a variety of things from a lover to a deceased relative. Some people get tattoos in order to look better. For instance, some use tattoo art to cover up scars or as a way to get permanent makeup.     ___________________________________________

________________________________________________________________________
Activity #6:  Advice Columns:  (Reading) the Writing on the Wall

(TESOL Journal, Winter 1993/1994, Vol. 3, No. 2, p. 37)

1.  ALL students do a short piece of writing on a similar topic / assignment.  Typing / Word processing of the assignment is preferable.  Whether typed or handwritten, all students MUST double-space their work (to allow for ease of reading and--later on--correcting).


One possibility is to have students read a "Dear Abby" or other advice letter and then write a reply to the letter writer.  However, it can be any assignment, but it should be very specific and should be short (no more than 3 paragraphs or 300 words).

2. Students should not write their names on the front of their paper.  They should write their initials or nicknames on the BACK of the paper only.

3.  Collect all the papers.  Number them with a vivid magic marker from 1 to X.  

4.  Post the papers all over the classroom walls.  No student names are visible, only paper numbers.

5.  Give each student a response sheet/form of some kind with SPECIFIC questions about the content of the written work.  Ask about CONTENT/MESSAGE, not just grammar!

For example, if students wrote a response to a Dear Abby letter, here are sample questions:

1.  How many paragraphs did this person write?  ________________

2.  In one sentence, what is this writer's advice to the letter writer?

3.  Does this writer's opinion agree with your opinion?  If no, tell how they are different.

4.  Did you find any spelling mistakes?  If so, write them here.  (Put the line number, too.)

5.  Did the writer give specific reasons for his/her opinion?  Write ONE of the reasons here.

     __________________________________________________________________    

6.  Have each student vote for the ONE (or two or three) best papers.  

7.  Teacher:  Pull down the papers from the wall and mark the papers (with grammar, mechanics, or content comments).  Attach any student papers about their papers, too.

Activity #7:  Pick and Choose  
Have students do several smaller writing assignments during the week or two weeks.  On the last day, announce which TWO assignments you will be collecting.  These two will be marked/commented on; the others will not.  This is an idea from my 9th grade typing teacher, Mrs. Cameron.  Students will take great care with ALL of the assignments since they do not know which one will be collected.

Activity #8:  A Paper “Bulletin Board” / “listserv” Exchange  
 (CLASSROOM SETTING with PAPER)  If you have 20 students, prepare 5 different papers with a leading question at the top of the paper.  Make 4 copies of each paper.  Have each student read and then write a response to the question on the paper.  Call time after 5 minutes.  Then students exchange papers.  Students are then reading others’ thoughts and responding/adding.  I recommend 5 minutes for subsequent writings.

Example:  The voting age should be raised to 25.  Agree or disagree?  Why?
Example:  We need mandatory military service in the U.S.  Agree or disagree?  Why

Example:  The driving age should be raised to 25.  Agree or disagree?  Why?
Activity #9:  “Shared” Paragraphs
Students will write each a story together.  Each student begins with a dictated sentence from the teacher.  Then tell the students to add an additional sentence.  Then they exchange papers, read each other’s writing, and add another sentence.  The process goes on.  At times, the teacher brings writers’ attention back to a composition/writing feature.

Example:  

1. dictate:  “Once upon a time there was a ___________ who ___VERB_____.
2.  Add one more sentence here.

3.  Exchange papers.  Add one sentence with VERY followed by an ADJECTIVE.

4.  Exchange papers.  Add one sentence but make sure it has a verb that begins with the letter T.  Underline the verb you used.

5.  Exchange papers.  Add one sentence like this “Because __S+V__, __S+V__.”

6.  Exchange papers.  Add two sentences.  Use two adjectives.  Underline them.

7.  Exchange papers.  Add two sentences.

8.  (homework??)  Now write an ending to it

Activity #10:  VOCABULARY, VOCABULARY, VOCABULARY !!!
WORK ON VOCABULARY for better writing:  from  Greater Essays, pp. 139-140
Do both vocabulary memorization and collocations.

RECYCLING:

1.  acquaintances


PEOPLE

THINGS

2.  delete



ADD


SUBTRACT

3.  parade



ONE PERSON
MANY PEOPLE

COLLOCATIONS (natural combinations):

1.  work / natural


_______________ acquaintances

2.  an old e-mail / a friend

delete _______________

3.  satisfactory / perfect

virtually _______________
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TEACHER BOOKS:     

Ferris, D.  (2002).  Treatment of Error in Second Language Student Writing  


Ann Arbor:  University of Michigan Press.


This book offers a realistic, well-reasoned account of what second language writing teachers (or teachers with ESL students in their classes) need to know about error and how to put what they know to use. This work addresses the fundamental error treatment questions for novice and expert writing teachers alike: What types of errors should teachers respond to? When should we respond to them? What are the most efficient ways of responding to them? 
Folse, K.  (2004).  Vocabulary Myths: Applying Second Language Research to Language 


Teaching.  Ann Arbor:  University of Michigan Press.


This work explains the need for more emphasis on vocabulary in our language instruction (while explaining eight common myths about ESL vocabulary teaching/learning).  See pages 102-106 for detailed information on keeping a vocabulary notebook.

Folse, K.  (2008).  “Is Vocabulary the Writing Teacher’s Job?” 


In J. Reid, Ed., Writing Myths: Applying Second Language Research to Language 
Teaching.  Ann Arbor:  University of Michigan Press.


This chapter explains the need to emphasize vocabulary over grammar in composition at higher proficiency levels.  A case is made that student writing problems such as mediocre quality and plagiarism are in fact due to vocabulary issues, not grammar problems.

TEACHER TRAINING DVD:  

Writing Across Borders.  DVD (2005).  Oregon State University:  Center for Writing and Learning and its Writing Intensive Curriculum Program.  http://cwl.oregonstate.edu/wab/
Excellent, excellent, excellent DVD.  Priced at only $12.50.  Hear your students!  


Great for teacher training of groups or just to remind us of what our students are actually thinking (because sometimes it’s too easy for us to forget our students in the writing development process).

STUDENT BOOKS  (Folse et al.; Heinle Cengage):




	TEXTBOOK
	ANNOTATION

	(2007)  Top 20: Grammar for Writing, 2ndEd

(2007)  Top 10: Grammar for Writing


	Brief presentation and extensive practice in 20 problematic ESL grammar areas that are worth fixing in student writing

FEATURES:  

Does not re-hash grammar; assumes a problem.



	(2006)  Greater Essays
	Advanced essays with REAL vocabulary;

coauthor is NOT ESL!

FEATURES:  

3 versions of each essay for really teaching revision



	(2006)  From Great Paragraphs to Great Essays  


	Includes paragraph and essay development.  

FEATURES:  

paragraphs in first half of text are expanded/developed into full essays in second half of text = really teaching


	(2004)  Great Sentences:  An Intro to Basic Sentences & Paragraphs, 2nd Ed
	Basic practice in upper beginning writing.

FEATURES:  

easy information on paragraph development and first GREAT book to have Building Better Sentences



	(2003)  Great Essays:  An Introduction to Writing Essays, 2nd Ed

	Intermediate to advanced work in essay writing.

FEATURES:  

Practices the rhetorical modes that are most covered in freshmen comp writing.



	(2003)  Great Paragraphs:  An Introduction to Writing Paragraphs, 2nd Ed 


	Intermediate work in paragraph writing.  

FEATURES:  

Includes 100 paragraphs, connected grammar work, Building Better Sentences.
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